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Teach ye diligently and my grace shall attend you, that you may be instructed more 

perfectly in theory, in principle, in doctrine, in the law of the gospel, in all things that 

pertain unto the kingdom of God, that are expedient for you to understand 

D&C 88:78 
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The Elementary Education Program prepares students to work effectively with a 

diverse population of students in a variety of settings and grade levels.  The program is 

a strong blend of knowledge-based learning and application of concepts in public school 

settings. Elementary education students grow and develop as teacher candidates 

through a variety of course experiences that reflect the values of BYU-Idaho and the 

learning model.  In campus and online courses, students develop instructional skills as 

they complete course assignments and learn content (know), develop curriculum 

material for use in public school settings and teach one another (do), and teach children 

in authentic classroom settings (become).  This combination of acquiring knowledge, 

developing teaching skills by teaching one another, and teaching children in practicum 

experiences is an integral part of mentoring a generation of engaging and powerful 

teachers who will elevate and serve children throughout the world. This structure assists 

BYU-Idaho elementary education students in learning to share the light of the gospel as 

they teach His children.  

 As the demand for high quality teachers continues to grow, the state of Idaho has 

increased the certification requirements for elementary education majors.  Beginning 

with the 2014 catalogue year, students are required to select a content area emphasis.  

This emphasis prepares elementary education majors to teach a specific content area 

at the middle school level (grades six, seven, eight, and/or nine.)  In addition to course 

work, students are required to have a practicum experience in their content area of 

emphasis at the middle school level.  Students are also required to take a middle school 

content PRAXIS test in their area of emphasis.      

The knowledge, skills, and dispositions gained throughout these experiences are 

applied as teacher candidates work with students in four different practicum 

experiences at multiple grade levels.  During their sophomore year, students participate 

in their first practicum experience, learning how to write lesson plans, manage groups of 

students, and implement a lesson plan in a classroom setting under the direction of a 

teacher. The second practicum experience, Jr. Practicum, requires teacher candidates 

to teach at two different grade levels and occurs during a student’s junior year.  At the 

elementary level, teacher candidates assess and teach reading skills under the direction 

and supervision of a teacher.  In this experience, teacher candidates learn to apply their 

knowledge of assessment and reading best practices in a classroom setting.  In addition 

to the elementary experience, teacher candidates also teach in their endorsement 

content area in a middle school setting, under the direction of BYU-Idaho faculty and a 

student teacher.   

Students participate in two practicums during their senior year; Sr. Practicum and 

student teaching.  Sr. Practicum prepares students for student teaching as students 

take a significant and active role in classroom management, designing and 

implementing learning experiences for students, and assessing student learning.  

Student teaching, the last semester of a student’s experiences at BYU-Idaho, is the 

capstone experience for all elementary education majors, preparing them for 
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certification as a teacher. Students work under the direction of a teacher, taking full 

responsibility for classroom management, assessment, instruction, and differentiation of 

learning.  

The elementary education faculty created the metaphor that represents both the 

program and process of becoming a teacher.  The metaphor, a tree, is founded on the 

teachings of Christ.  In the metaphor, Christ is the foundation that nurtures and grounds 

the growth and development of teacher candidates.  The roots represent the doctrine of 

accountability, agency, charity, and stewardship. Founded in the teachings of Christ, 

these doctrines are the underpinnings of all aspects of the journey to become an 

elementary teacher.  Christ and the anchoring doctrines nurture the teacher candidate 

as he or she develops the principles of love, preparation, work and example. These 

principles, the application of doctrine, are essential components of becoming an 

effective teacher. The foundation of Christ, doctrine and principles, define excellence in 

teaching as show in the branches and leaves of the tree.  The four areas of teaching 

excellent are taken from the Danielson Framework for Teaching model, a nationally 

researched and accepted model for the evaluation of teaching practice. 
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 Instructions 

 
  
Demonstrating Knowledge of Content Pedagogy 

 Demonstrating Knowledge of students 

 Setting Instructional Outcomes 

 Demonstrating Knowledge of Resources 

 Designing Coherent Instructions 

 Designing Student Assessments 

 
  
Creating an Environment of  

     Respect and Rapport 

 Establishing a Culture for Learning 

 Managing Classroom Procedures 

 Managing Student Behavior 

 Organizing Physical Space 

 
  
Reflecting on Teaching 

 Maintaining Accurate Records 

 Communicating with Families 

 Participating in a Professional Community 

 Growing and Developing Professionally 

 Showing Professionalism 

 
  
Communicating with Students 

 Using Questions and Discussion  

    Techniques 

 Engaging Students in Learning 

 Using Assessment in Instruction  

 Demonstrating Flexibility and  

    Responsiveness 

    

 

 

 

 

 



5 
 

New program outcomes were developed in the fall of 2014.  The previous 

outcomes were the principles of the Idaho Core Teacher Standards, along with one 

addition related to the gospel.  These principles represented state expectations rather 

than the outcomes most valued by faculty.  The new outcomes embrace the research of 

the Danielson Framework for Teaching, while demonstrating what faculty determined to 

be of most value for a student in their journey of becoming a teacher.   

With program outcomes defined, each course was evaluated for alignment to 

program and university outcomes.  Next, benchmark points that serve as progress 

indicators for the development of teaching skills were identified.  Each practicum and 

student teaching provide benchmark points where students are mentored and evaluated 

by faculty, thus providing indicators of progress and allowing faculty to mentor and 

assist teacher candidates as needed.   

The following chart details program outcomes, courses and common 

assessments, and alignment to BYU-Idaho university outcomes.   

 
Department Outcomes 

 
Contributing Courses 

Common 
Assessments 

 
University Outcomes 

1. Students will be 

able to design 

effective instruction 

for children and 

early adolescents 

 

ED 243 
ED 259 
ED 304E 
ED 312 
ED 341/342 
ED 344 
ED 345 

ED 347 
ED 441 
ED 442 
ED 444 
ED 448 
ED 449 
ED 492 

Assessment Tools: 

Lesson Plan  

Lifelong learners 
Creative and critical  
     thinkers 
Skilled professionals 

2. Students will be 

able to create and 

maintain a positive 

learning 

environment. 

ED 243 
ED 312 
ED 347 
ED 449 

Assessment Tools: 

Evaluations from 

practicums  

Creative and critical  
     thinkers 
Effective  
     communicators 
Skilled professionals 

3. Students will be 

able to provide 

appropriate 

cognitively 

engaging 

instruction that 

results in student 

learning. 

ED 243 
ED 312 
ED 304E 
ED 341/342 
ED 344 
ED 345 
 

ED 347 
ED 441 
ED 442 
ED 444 
ED 448 
ED 449 
ED 492 

Assessment Tools: 

Evaluations from                            

practicums  

Creative and critical  
     thinkers 
Skilled professionals  

Engaged citizens 

 

 

Bold = Practicum  courses, Benchmark Progress Indicators  

         = Online and face-to-face courses 
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Department Outcomes 

 
Contributing Courses 

Common 
Assessments 

 
University Outcomes 

4. Students exhibit 

the characteristics 

and qualities of a 

professional 

educator 

 

ED 200 
ED 243 
ED 312 
ED 347 
ED 449 
ED 492 

Assessment tools: 

Professional Goals, 

Evaluations from 

Practicums, PRAXIS 

 

Disciple leaders 
Lifelong learners 
Creative and critical  
     thinkers 
Effective  
     communicators 
Skilled professionals 
Engaged citizens 

 

Bold = Practicum  courses, Benchmark Progress Indicators  

         = Online and face-to-face courses 

 

Assessment Plan 

 Program outcomes are measured using indicators of content knowledge and evaluation of teaching in a 

classroom setting.  These assessment measures are required by the state of Idaho for certification in elementary 

education, and demonstrate expected knowledge and proficiencies necessary for teacher certification.  Knowledge 

based indicators demonstrate comprehensive knowledge in content areas (reading, language arts, math, science, 

and social studies) and in curricular and instructional design.  Results based assessments include the Idaho State 

Literacy Assessments (Standards I, II, and III) and the PRAXIS.  

The following chart details content knowledge assessments, including when a teacher candidate is expected 

to complete the assessment, a description of the assessment, and alignment to program outcomes. 

 
Assessment 

 
Assessment 

Sequence 

 
Frequency 

 
Description 

 
Program 
Outcome 

State Literacy Test 
Standard I  
Knowledge of State 
Reading Standard I 
which includes print, 
sound-symbol 
relationships, 
phonics, early 
reading skills, 
assessment of skills 
and best practice 
instructional 
strategies 

Completion of ED 
344 Idaho 
Comprehensive 
Literacy I 

Each semester The State Literacy Test, 
Standard I, is offered each 
semester at the Testing 
Center.  Students who are 
enrolled in ED 344 
complete this assessment 
at the conclusion of the 
semester.  Students must 
score 70% or better in 
order to demonstrate 
proficiency for Standard I. 
Students who do not 
demonstrate proficiency 
may take the test at the 
conclusion of each 
semester.  

1: Effective  
    instruction for  
    children and 
    adolescents. 
3: Appropriate    
    cognitively  
    engaging  
    instruction that 
    results in  
    student  
    learning. 
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Assessment 

Assessment 
Sequence 

 
Frequency 

 
Description 

Program 
Outcome 

State Literacy Test 
Standards II 
Knowledge of State 
Reading Standard II 
which includes 
reading fluency, 
vocabulary, and 
comprehension skills 
and instructional 
strategies 

Completion of ED 
345 Idaho 
Comprehensive 
Literacy II 

Each semester The State Literacy Test, 
Standard II, is offered 
each semester at the 
Testing Center.  Students 
who are enrolled in ED 
345 complete this 
assessment at the 
conclusion of the 
semester.  Students must 
score 70% or better in 
order to demonstrate 
proficiency for Standard II. 
Students who do not 
demonstrate proficiency 
may take the test at the 
conclusion of each 
semester. 

1: Effective  
    instruction for  
    children and 
    adolescents. 
3: Appropriate    
    cognitively  
    engaging  
    instruction that 
    results in  
    student  
    learning. 

State Literacy Test 
Standards III 
Knowledge of State 
Reading Standard III 
which includes 
assessment 
administration and 
evaluation of data in 
all areas of reading 
including phonics, 
word error analysis, 
fluency, vocabulary 
and comprehension 

Completion of ED 
345 Idaho 
Comprehensive 
Literacy II 

Each semester The State Literacy Test, 
Standard III, is offered 
each semester at the 
Testing Center.  Students 
who are enrolled in ED 
345 complete this 
assessment at the 
conclusion of the 
semester.  Students must 
score 70% or better in 
order to demonstrate 
proficiency for Standard III. 
Students who do not 
demonstrate proficiency 
may take the test at the 
conclusion of each 
semester. 

1: Effective  
    instruction for  
    children and 
    adolescents. 
3: Appropriate    
    cognitively  
    engaging  
    instruction that 
    results in  
    student  
    learning. 
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Assessment 

Assessment 
Sequence 

 
Frequency 

 
Description 

Program 
Outcome 

PRAXIS Multiple 
Subjects Content 
Knowledge 
Assessment  
Knowledge of 
content and 
pedagogy in reading, 
language arts, math, 
science, and social 
studies 

Student self-selects 
when to complete the 
assessment 
 
Suggested 
completion during 
the junior year 

Offered 
approximately 
eight times per 

year 

The PRAXIS is a national 
assessment offered by 
Education Testing Service 
(ETS).  The assessment 
measures the content and 
pedagogical knowledge of 
the teacher candidate. 
Each state determines the 
scores required in order 
for a teacher to 
demonstrate competency 
as a highly qualified 
teacher (state and federal 
requirement0.  Students 
can take the PRAXIS at 
the Testing Center, or at 
Idaho State University, 
though dates, times, and 
capacity are limited.  
Students bear the cost of 
this assessment.   

1: Effective  
    instruction for  
    children and 
    adolescents. 
3: Appropriate    
    cognitively  
    engaging  
    instruction that 
    results in  
    student  
    learning. 
4: Characteristics 
    and qualities   
    of a  
    professional 
    educator. 

PRAXIS Middle 
School 
Endorsement 
Content Area 
Assessment 
Knowledge of middle 
school language 
arts, math, science, 
or social studies 

Student self-selects 
when to complete the 
assessment 
 
Suggested 
completion during 
the junior year 

Offered 
approximately 
eight times per 

year 

The PRAXIS is a national 
assessment offered by 
Education Testing Service 
(ETS).  Each state 
determines the scores 
required in order for a 
teacher to demonstrate 
competency as a highly 
qualified teacher (state 
and federal requirement0.  
Students can take the 
PRAXIS at the Testing 
Center, or at Idaho State 
University, though dates, 
times, and capacity are 
limited.  Students bear the 
cost of this assessment.   

1: Effective  
    instruction for  
    children and 
    adolescents. 
3: Appropriate    
    cognitively  
    engaging  
    instruction that 
    results in  
    student  
    learning. 
4: Characteristics 
    and qualities  
    of a  
    professional 
    educator 

  

Knowledge of content and pedagogy serve as an important foundation for elementary education majors. From 

this foundation, students develop the skills necessary to design and implement engaging learning experiences and 

develop their teaching skills. Accurate assessment and evaluation of each candidate’s teaching skills is a high priority 

for the Elementary Education Program. The Idaho State Department of Education has adopted the Danielson 

Framework for Teaching model as the tool for evaluating teacher candidates and teachers throughout Idaho.  The 

Framework, designed by Charlotte Danielson, identifies four teaching domains.  The domains are: 1-Planning and 

Preparation, 2-Classroom Environment, 3-Instruction, and 4-Professional Responsibilities.  Each domain is further 

defined by components, the specific aspects that define a given domain.  Components are detailed in the elements 
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of each component.  For example, Domain 3-Instruction includes engagement as a component. The engagement 

component is further described by the following elements: activities and assignments, grouping, materials, and 

structure and pacing.   

The Framework includes an evaluation rubric for each component and element. All faculty, including clinical and 

adjunct faculty, who supervise students in a practicum or student teaching experience are required by the state of 

Idaho to complete the necessary course work and assessments to become a certified Danielson evaluator.  The 

certification process creates inter-rater reliability, strengthening the program’s ability to accurately evaluate and 

coach teacher candidates.  While the Danielson model does strengthen the reliability and validity of evaluations 

throughout the department, it is important to keep in mind the model was not developed for pre-service teachers.  

Instead, the research behind this powerful model is designed for use with inservice teachers who have met all 

certification requirements and work with children in a classroom setting.  Although the research behind the 

Framework for Teaching is not specific to pre-service teachers, the application of the model establishes a continuum 

of growth for candidates that will guide their work throughout their teaching career.  

The Danielson Framework for Teaching rubrics categorize teaching performance into four categories: 

distinguished, proficient, basic, and unsatisfactory.  These descriptors are used to define teaching performance as 

specified in the rubric for each component and element.  To insure consistency, the elementary education faculty has 

decided to use these same terms to classify and report student progress in both knowledge and teaching 

performance. Although the descriptors are slightly different than those suggested by the university, the Danielson 

performance labels insure a commonly understood, professional vocabulary throughout the program and across 

courses, avoiding the confusion that could result from descriptors that vary from assessment to assessment.  The 

following data is presented using the descriptors suggested by Danielson (distinguished, proficient, basic, and 

unsatisfactory).  

Teacher performance profess is evaluated during three benchmark experiences.  The first teaching experience 

occurs as part of ED 243 (Early Field).  Students generally take this course during their sophomore year. Students 

teach in a public school setting under the direction of a teacher, assisting in teaching individual students, as well as 

small and whole group instruction. This first field experience is the formal beginning of the journey of becoming a 

teacher. Teacher candidates are evaluated using an evaluation instrument aligned to the Danielson Framework for 

Teaching model (see Appendix A).  

The second benchmark point for teacher candidates is connected to ED 347, Junior Practicum.  During this 

unique practicum experience, teacher candidates work with elementary children throughout Madison School District, 

applying their knowledge and skills to assist young children in learning to read.  The second half of this experience 

engages teacher candidates in teaching middle school students at Rigby Jr. High School.  Teacher candidates are 

responsible for planning instruction and work under the direct supervision of a faculty member and student teacher.  

Junior Practicum students at the middle school level are also evaluated using an evaluation instrument aligned to the 

Danielson Framework for Teaching model (see Appendix B).  

Students step into their third and last practicum experience prior to student teaching during their senior year in 

ED 449, Senior Practicum.  Students teach in a classroom, working alongside their mentor teacher in all aspects of 

teaching.  Senior Practicum teacher candidates develop and implement a unit that includes curriculum design, 

assessments of and for learning, six detailed lesson plans, and an in-depth reflection of their experiences and growth 

as a teacher candidate at BYU-Idaho.  The performance of teacher candidates is evaluated by faculty using a 

feedback instrument also based on the Danielson Framework for Teaching (see Appendix C). 

The capstone experience for elementary education teacher candidates is student teaching. Teacher candidates 

begin their student teaching experience by interviewing for a student teaching position at a partner school in Idaho, 

Utah, Arizona, or Nevada.  During the student teaching experience, teacher candidates co-teach in a classroom with 
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their mentor teacher.  Initially, teacher candidates work under the direction of the mentor teacher, with the mentor 

teacher leading instructional decisions for the pair.  As the semester progresses, responsibility shifts from the mentor 

teacher to the teacher candidate, who then directs instructional decisions for the pair.  Teacher candidates are 

evaluated by supervisors who have been trained and certified in the Danielson evaluation model (see Appendix D).  

Although Teacher Education programs do not direct student teaching activities, the Elementary Education Program 

works with Field Services to provide feedback regarding the design of the student teaching experience.  

Application of teaching skills and dispositions are evaluated during these four benchmark experiences.  Each 

experience is critical to the development of the teacher candidate’s development as a teacher.  Most evaluations are 

aligned to the Danielson model of teacher evaluation.   

1. Knowledge Assessment Data 

 

The following tables summarize the assessment data from the Literacy State Tests for Standards I, 

II, and III.  This data and is a direct measure of program outcomes 1 (designing effective instruction for 

children and early adolescents) and 3 (appropriate cognitively engaging instruction that results in student 

learning). 

 

Literacy Standard I measures student knowledge of skills and pedagogy related to print sound-

symbol relationships, phonics, and early literacy skills.  In order to pass the Literacy Standard I assessment, 

students must score at 70 percent or higher.  Data is reported as the percentage of student scores that fall 

within each category. 

 

 

Literacy 
Standard I 

Percent 
Distinguished 
90% or above 

Percent 
Proficient 

80-89% 

Percent 
Basic 
70-79% 

Percent 
Unsatisfactory 
69.4% or below 

 
 

Sum 
 
Winter 2013 

 
47.1 

 
31.7 

 
12.6 

 
8.6 

 
100 

 
Spring 2013 

 
Not Available 

 
Not Available 

 
Not Available 

 
Not Available 

Not 
Available 

 
Fall 2013 

 
46.8 

 
24.8 

 
13.4 

 
15 

 
100 

 
 

     

 
Winter 2014 

 
42.9 

 
36.6 

 
16.3 

 
4.2 

 
100 

 
Spring 2014 

 
35.2 

 
33.1 

 
16.4 

 
15.3 

 
100 

 
Fall 2014 

 
38.8 

 
30.6 

 
17.6 

 
13 

 
100 

 

Literacy Standard II measures student knowledge of skills and pedagogy related to reading 

fluency, vocabulary, and comprehension.  In order to pass the Literacy Standard II assessment, students 

must score at 70 percent or higher. Data is reported as the percentage of student scores that fall within each 

category. 
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Literacy 

Standard II 

Percent 
Distinguished 
90% or above 

Percent 
Proficient 

80-89% 

Percent 
Basic 
70-79% 

Percent 
Unsatisfactory 
69.4% or below 

 
 

Sum 
 
Winter 2013 

 
21.9 

 
50.6 

 
12.6 

 
14.9 

 
100 

 
Spring 2013 

 
Not Available 

 
Not Available 

 
Not Available 

 
Not Available 

Not 
Available 

 
Fall 2013 

 
32.6 

 

 
42.8 

 
16.6 

 
8 

 
100 

 
 

     

 
Winter 2014 

 
16.8 

 
55.5 

 
17.7 

 
10 

 
100 

 
Spring 2014 

 
46.8 

 
38.1 

 
11.3 

 
3.8 

 
100 

 
Fall 2014 

 
30.2 

 
43.2 

 
18.6 

 
8 

 
100 

 

 

Literacy Standard III measures student knowledge of reading assessment administration, 

evaluation and interpretation, in addition to statistical measures related to the interpretation of data. In order 

to pass the Literacy Standard III assessment, students must score 70 percent or higher. Data is reported as 

the percentage of student scores that fall within each category. 

 

 
Literacy 

Standard III 

Percent 
Distinguished 
90% or above 

Percent 
Proficient 

80-89% 

Percent 
Basic 
70-79% 

Percent 
Unsatisfactory 
69.4% or below 

 
 

Sum 
 
Winter 2013 

 
30.5 

 
48.2 

 
14.2 

 
7 

 
100 

 
Spring 2013 

 
Not Available 

 
Not Available 

 
Not Available 

 
Not Available 

Not 
Available 

 
Fall 2013 

 
25.2 

 
43.2 

 
27.6 

 
4 

 
100 

 
 

     

 
Winter 2014 

 
27.1 

 
56 

 
15.9 

 
1 

 
100 

 
Spring 2014 

 
20.9 

 
58.4 

 
13.8 

 
6.9 

 
100 

 
Fall 2014 

 
23.8 

 
47.8 

 
22.7 

 
5.7 

 
100 

 

PRAXIS 

All education majors are required to take the appropriate PRAXIS test for their area of certification.  Prior to 

2013, an elementary education major took one PRAXIS test related to general content knowledge in the areas of 

reading and language arts, math, science, and social studies. Teacher candidates were also required to take the 
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Principles of Learning and Teaching PRAXIS, an assessment of learning theory and pedagogy. In 2013, the state of 

Idaho changed the PRAXIS requirements for elementary certification.  The general content knowledge test, 

previously only offered as one test of all content areas, is now divided into four specific content areas. This allows 

students to complete each content area assessment one at a time or all at once.  It also allows teacher candidates to 

bank the scores that meet state requirements.  As elementary education majors complete coursework for a middle 

school endorsement, an additional middle school content test in the respective content area is also required.   

The following PRAXIS information is not reported using the categories of distinguished, proficient, basic, 

and unsatisfactory because the available data was not disaggregated.  The following information reports the number 

of students who attempted the specific PRAXIS exam, the number who passed the exam, and the percentage of 

students that passed a specific test.  Not enough students have taken the middle school content area PRAXIS 

examinations to provide usable data.  Hence, that information is not included in this report.  

 
Year 

 
Test 

 
Total Number 

 
Pass Number 

 
Pass Percentage 

2012-2013 Elementary Education: 
Content Knowledge 

 
191 

 
184 

 
96.34 

 Principals of Learning and 
Teaching  

 
170 

 
162 

 
95.29 

     

2013-2014 Elementary Education: 
Multiple Subjects 

 
139 

 
63 

 
45.32 

 Mathematics Subtest 139 85 61.15 

 Reading and Language Arts 
Subtest 

 
139 

 
126 

 
90.65 

 Science Subtest 139 110 79.14 

 Social Studies Subtest 139 101 72.66 

 Principals of Learning and 
Teaching 

 
107 

 
102 

 
95.33 

   

Successful completion of the PRAXIS exam demonstrates knowledge of content and pedagogy. It also supports 

the University outcome of the skilled professional and the Elementary Education Program outcome number four, 

characteristics and qualities of a professional educator. 

2. Teaching Performance Data 

Teaching performance has been measured using an evaluation tool developed by BYU-Idaho.  The tool 

evaluates performance in six areas: planning of instruction, subject matter a knowledge, instruction deliver, 

management of the learning environment, assessment, and professional commitment and responsibility.  These six 

areas were identified as central to teaching success prior to the state adoption of the Danielson model. Each of these 

areas aligns with the Danielson model.  The evaluation tool uses a four point scale to measure performance, with 

four being exemplary, three proficient, two basic, and one below basic or unsatisfactory. This evaluation tool is still 

currently used to evaluate performance.  Understanding of these descriptors has changed as a direct result of 

Danielson training. The form will be altered when student teaching supervisors have completed the required 

Danielson Framework for Teaching training.   
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Year 

 
 

Planning 
for 

Instruction 

 
 

Subject 
Matter 

Knowledge 

 
 
 

Instruction 
Delivery 

 
Management 

of the 
Learning 

Environment 

 
 
 
 

Assessment 

 
Professional 
Commitment 

& 
Responsibility 

 
 
 
 

Average 

2012 3.76 3.85 3.72 3.72 3.68 3.91 3.77 

2013 3.81 3.81 3.74 3.74 3.71 3.92 3.79 

2014 3.61 3.68 3.67 3.64 3.51 3.82 3.65 

 

In analyzing student teaching performance data for 2014, a drop in the average score is noted in all 

categories.  Some student teaching supervisors received the Danielson Framework for Teaching training during 

2014.  This training defines teaching performance look fors in each category of the Framework, creating a 

consistently high bar for our students. As supervisors applied their knowledge of the Framework to the evaluation of 

student teachers, scores were slightly lower.  It will be interesting to see how the data evolves as more supervisors 

complete the Danielson training, which should result in increased reliability and validity in evaluation.   

As students apply for teaching positions, districts request an overall performance rating from student 

teaching.  Because most universities use an evaluation instrument specifically designed for student teaching, districts 

look for teacher candidates who have been rated at the highest level possible.  Danielson research finds that 

reaching the distinguished level of performance takes years of effort and reflection. The distinguished level, therefore, 

is a level of performance that cannot be attained during student teaching, yet students need a high performance 

rating when seeking employment.  This is particularly true with large districts who use student teaching ratings as a 

screening tool. This will be a challenge for the program as we continue to implement the Danielson evaluation model 

with fidelity. 

  Data for each semester in the years listed in the table above can be found in (see Appendix E). 

 

3. Post-Graduation Data 

During his recent sabbatical, Marion Johnstun contacted 1,797 BYU-Idaho elementary education graduates who 

had graduated between 2003 and 2013, asking about their experience at BYU-Idaho and their success in obtaining 

employment.  Fifty-nine percent of those contacted responded to the survey.  Survey findings indicated 98% of 

graduates reported they were well prepared by their experiences at BYU-Idaho, citing a strong faculty, solid learning 

experiences, and substantial preparation for teaching as strengths of the program.  When asked how to improve the 

Elementary Education Program, the following data was collected.   

Percent of 
Respondents 

 
Suggested Improvements 

15% More practicum time in a variety of grade levels. 

8% Better advising 

6% Classroom management 

5% Current educational trends and laws 

5% Special education and behavior plans 

4% Planning and Integration of subjects 

4% Parent-teacher interactions 

16% Miscellaneous 

37% No changes recommended 
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The survey also found over 96% of elementary education graduates who sought employment were 

successful in securing a position.  Most graduates secured positions in Idaho and Utah, with others spread 

throughout the United States and a handful of teacher candidates secured positions in other countries.  Overall, the 

average salary for BYU-Idaho elementary education graduates was lower than the national average. 

Indirect Data  

BYU-Idaho has strong relationships with partner schools, who provide informal feedback during meetings, 

focus groups, and site visits at each school and district.  This important information has yielded two important data 

points.  First, although BYU-Idaho elementary education teacher candidates are well prepared and ready to student 

teach, most lack knowledge of and experience with the technologies most commonly found in student teaching 

classrooms.  The second data point consistently reported by principals was that students do not use the professional 

vocabulary of an educator when interacting with other professionals.  Leaders report that students use general 

descriptions in their conversations, but seem unable to use terminology specific to the field of education.  A common, 

well-defined set of terms that facilitates efficient and deep understanding is essential for teachers as they 

communicate with others in the field.    

Analysis and Improvement Plan 

Data was collected through the combined efforts of all elementary education faculty members.  Faculty 

members with a particular expertise researched and collected data applicable to their area of expertise.  Although all 

of the data has been shared with groups of faculty members, a deliberate, systematic review of all available data has 

not been completed.  The Elementary Education Program has experienced three different leaders over the past 

fifteen months.  Each leader has needed time to transition and learn their leadership role. An Elementary Education 

Program retreat for all faculty members will be held in June.  During this retreat the program will review the data 

included in this plan more deeply and develop a five year plan based on the available data to lead the efforts of the 

program.  The plan will also serve as a guide during times of leadership change and support sustainability of 

curriculum, practicums, and initiatives.   

Most audits and program evaluations are deficit based.  Simply put, no one cheers when the train is on time.  

There are, however, many strengths of the Elementary Education Program that need to be acknowledged and 

celebrated. The Elementary Education faculty are experts in education.  The majority of the faculty have completed a 

doctorate.  Of those who do not currently have a doctoral degree, one is in the process of completing coursework, 

and the other is completing the research and writing her dissertation.  The faculty is passionate about partnering with 

students to help them become powerful teachers with the knowledge and skills to help students learn. These 

strengths allow the program to develop strong, capable pre-service teachers. 

The state of Idaho continues to establish new requirements for teachers.  These requirements include the 

Common Core State Standards, additional content knowledge, extensive learning experiences, particularly in reading 

and math, and certifications for evaluating teacher candidate performance.  The elementary education faculty 

continues to be on the forefront of meeting state requirements and acquiring the knowledge necessary to 

successfully mentor teacher candidates.  The dedication of the faculty is evident in their work.   

Elementary education faculty members have used their extensive knowledge of curriculum design to 

develop and plan courses that are aligned to state pre-service teacher preparation standards and best practices in 

the applicable areas of education.  Solid curriculum design provides a foundation for high engagement instruction 

that guides student learning and development as a teacher.  Students often comment about the instructional 

expertise of elementary education faculty members.      
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The faculty has been innovative and responsive in creating practicum experiences that add value to public 

schools and provide meaningful experiences that allow teacher candidates to grow and develop their teaching skills. 

The number and variety of practicums offered in the Elementary Education Program is a strength of the program.  

The development of these practicums are the result of the efforts of faculty members, working in partnership with 

schools and the Field Services Office, who are tireless advocates for their students. 

Science plays an increasing role in our technology rich society.  A focus on science at the elementary level 

has been lost in the push for increased student achievement in reading and math.  The push for science and 

engineering to play a more prominent role in education has taken hold and become a priority for all states. In 

response, the Next Generation Science Standards (NGSS), the national standards that define what students will be 

able to do as a result of the learning experiences in science, have been developed.  Rather than define content, the 

NGSS define the skills and processes students need to be able to perform and apply when investigating science 

concepts, leaving content decisions to states and districts.  These standards have not yet been adopted by Idaho, but 

are currently under review and appear to be on track for approval sometime in the next year.  Other states have 

already adopted NGSS and are in the early stages of implementation.  The ability to teach science and design 

developmentally appropriate learning experiences that help students understand and apply the skills and processes 

defined by NGSS, while integrating math, reading, and writing skills, will be critical for each teacher candidate.  

Currently, elementary science methods (ED 443) is not a required course for elementary education majors.  The 

Elementary Education Program will analyze current course offerings, looking to harvest two credits in an effort to 

require this important methods course.  This analysis will be completed by fall 2015, with a proposal for 

implementation ready to present by October 15, 2015.   

Knowledge Assessment Data Analysis and Conclusions  

1. Idaho State Literacy Knowledge, Standards I, II, and III 

Knowledge assessment data for the Idaho Comprehensive Literacy Assessments in Literacy Standards I, II, and 

III demonstrate students have a solid understanding of literacy skills and pedagogy.  Most students meet the required 

score of seventy percent or above.  Generally, the largest percentage of students score in the proficient or above 

range, with small numbers of students scoring at the unsatisfactory level.  The assessment data does not 

disaggregate students who are taking the test for a second time, but a high passage rate would generally indicate a 

small number of students taking the test for a second time.  This is an area of strength for students because of the 

strong curriculum alignment between the content required for each state literacy standard and the curriculum design 

of the courses associated with these assessments (ED 344 and 345).  Faculty provide students with abundant 

materials to prepare for the test and willingly meet with students to assist with preparation as needed.  Students can 

also access literacy tutors from the Tutoring Center.   

The state of Idaho, and many other states, have replaced state standards with the Common Core State 

Standards. Common Core State Standards represent a shift from state standards that detail every finite skill a 

teacher must teach, to a set of standards that focus on decoding and comprehension of narrative, expository, and 

informative text.  This is a significant shift in the skills and experiences a child must have in order to become a strong 

reader.  At the same time standards have transformed, the knowledge and research regarding reading practices has 

expanded. In an effort to continue to provide educational experiences that incorporates best practices and current 

and future technology into literacy courses, the literacy assessment will need to be revised. The test was written in 

conjunction with representatives from other universities.  Until last month, this consortium had not met for four years.  

All major universities in Idaho are working together to revise the assessment.  Each university will also be given the 

autonomy to add content and processes to the state literacy assessments.  The BYU-Idaho Elementary Education 

literacy team plans to participate in updating the literacy assessments, making them more reflective of the skills 

teachers must have in order to successfully guide instruction.  Using the Testing Center’s new assessment software, 
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students will listen, and possibly view, the administration of reading assessments to children who struggle with 

reading.  Teacher candidates would be asked to code the assessment, evaluate the results, and develop instructional 

recommendations based on the available assessment data.  This type of assessment will require teacher candidates 

to apply their knowledge, think deeply about student learning and the role of assessment in designing instruction, and 

their role as a teacher.  

Common Core State Standards have been adopted by the state of Idaho and forty-three other states throughout 

the nation.  These standards describe what students need to know reading, writing, speaking, listening, language 

(grammar, punctuation, structure), and math.  In an effort to prepare students for teaching throughout the United 

States, it would be beneficial for the elementary education faculty to learn more about these standards and how they 

are implemented and assessed across the country.  Incremental professional development will be provided to assist 

faculty members in deepening their knowledge of the standards and their application in various states throughout the 

United States.   

The PRAXIS assessment information offers interesting insights into elementary education and content courses. 

PRAXIS data from 2012-2013 shows strong content and pedagogical knowledge as measured by this assessment.  

The change in state requirements for elementary education to more content specific assessments with pedagogy at 

the elementary level.  Areas of strength include reading and language arts and principals of learning and teaching. 

Students perform well in these areas, demonstrating solid understanding of content and pedagogy.  Science is an 

area of relative strength with 79.14 percent of students passing the assessment.  Social studies falls slightly behind 

science at 72.66 percent.  Although both areas are relatively strong, the program could be strengthen by an analysis 

of disaggregated data to identify specific areas of strength and weakness.  This information will then be shared with 

the Science and History departments for consideration in the design of courses specific to elementary education 

majors.  Math is an obvious weakness in content knowledge for elementary education majors.  If available, more 

specific data will analyzed to determine areas of strength and need. This analysis will be completed in partnership 

with the math department for their consideration in course design.  This same analysis of middle school content area 

PRAXIS results will need to be completed when middle school PRAXIS information is available.   

Course Level Outcomes 

The Elementary Education Program developed new program outcomes during fall 2014. To ensure 

alignment of course outcomes to the new program outcomes, course leads worked with their respective teams to 

begin to develop course outcomes for every elementary education course taught within the Teacher Education 

Department. This alignment found that all program outcomes are aligned to multiple courses, demonstrating sufficient 

depth in learning experiences to lead to the development of the skills identified in the program outcomes.  Measures 

of course outcomes are completed for most courses, while others are still in the process of development.  Course 

outcomes are also aligned to the Danielson Framework for Teaching model.  This will be an area of focus for the 

elementary education faculty, with a completion deadline of fall semester 2015.     

Outcomes for each course are included in all syllabi and distributed to students via I-Learn and/or by hard 

copy in class.  Course outcomes are currently on file with the Elementary Education Program director.  To increase 

accessibility, course outcomes will be included in the Elementary Education website, which is currently being 

restructured. A draft of current course outcomes are available upon request.  

Benchmarks 

The ability of elementary teacher candidates to obtain certification in Idaho and other states is dependent on 

the accreditation of the Elementary Education Program.  In turn, the accreditation process requires institutions to 

meet national and state standards for teacher preparation.  National standards are established by the Council for the 

Accreditation of Educator Preparation (CAEP).  State standards for teacher preparation are listed in the Idaho Core 
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Teacher Standards which outlines ten principles teacher preparation programs must meet as an important measure 

of effectiveness.  In order to meet accreditation requirements, the Elementary Education Program must provide 

evidence that demonstrates both CAEP and Idaho Core Teacher Standards are embedded throughout elementary 

education courses and practicums.  Because program standards are aligned to both sets of standards, the 

Elementary Education Program can measure the efficacy of the program against these standards.  The Elementary 

Education Program will continue efforts to meet and exceed these standards through curriculum alignment, strong 

content, engaging learning experiences, and authentic practicum/student teaching experiences.  An indepth 

evaluation of program alignment to CAEP and Idaho Core Teacher Standards will be conducted during the 2015-

2016 school as part of the preparation for accreditation the following school year.   

 Compared to other universities throughout Idaho and the nation, BYU-Idaho teacher candidates perform 

well on PRAXIS tests.  Teacher candidates perform particularly well on assessments of teaching, including 

instructional process and assessment, performing above the national average in both areas.  Teacher candidates 

also perform above national averages on content specific assessments such as reading and language arts, and 

earth, life, and physical sciences.  Mathematics is another section of the PRAXIS where BYU-Idaho teacher 

candidates perform above the national average with the average percent correct for a TYU-Idaho teacher candidate 

at 69, as compared to the nation average of 66 percent.  Although this is noticeably higher than the national average, 

it continues to be an area that could be strengthened.  Likewise, BYU-Idaho teacher candidates score well above the 

national average in US history, government and citizenship, with the average percent correct for a BYU-Idaho 

teacher candidate at 66 percent, as compared to a national average of 64 percent. World history and economics are 

slightly stronger with 65 percent of BYU-Idaho candidates scoring at 65 percent, while the national average is 62 

percent.  This is an area that both the data and reports from students support the need for a review of coursework to 

better prepare students for the PRAXIS content assessment.     

The Elementary Education Program is actively involved in state consortiums related to reading, language 

arts, certification, evaluation, and governance of teacher preparation.  BYU-Idaho representation for such groups are 

part of the responsibilities of the associate dean, Dana Johnson, a member of the elementary education faculty. 

Faculty members also provide representation on other consortiums specific to disciplines within teacher education, 

such as reading.  Faculty from institutions throughout Idaho meet to discuss programs, collaborate, and review and 

refine state literacy assessments.  The same group also reviews practicum experiences related to reading instruction.  

Student Placement 

Student placement is an area of weakness for the Elementary Education Program.  Although some 

information is available from the study conducted by Marion Johnstun, specific placement information has not been 

collected.  The state of Idaho is currently developing a survey all Idaho graduates will complete.  This survey will ask 

graduates to evaluate their learning experiences at BYU-Idaho. This will provide a consistent, ongoing source of 

information that will allow Idaho teacher preparation programs to measure and compare student responses.  This 

survey, however, does not include placement information.  Feedback from students indicates a notable number of 

students who indicate they will note be seeking employment, planning to stay home with their children rather than 

work outside the home.  This is a reflection of the high percentage of female education majors and their efforts to 

strive to teach within their own homes.  This is the most important career for any parent, regardless of their 

employment status.    

Elementary education faculty each have their own perceptions of student placement and post-graduation 

activities.  During the 2015-2016 school year, the Elementary Education Program will develop a system to track 

student placement in employment and graduate school.  This information will help move the faculty past their own 

perceptions to an informed understanding of graduates.   
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Resources 

One of the bottlenecks found in the Elementary Education Program occurs as students attempt to register 

for courses beyond ED 344.  Students at this level are required to have completed six proficiency assessments in the 

areas of writing, spelling, technology, and mathematics, which is divided into three specific areas. The purpose of the 

proficiency examinations is to help students identify areas of strength and plan coursework in areas of weakness as 

part of the preparation for PRAXIS exams. Although students are encouraged to complete these assessments their 

freshman year, many postpone attempting the assessments until they encounter difficulty registering for courses 

(those with an education prefix and number higher than 344).  The program has attached the requirement to attempt 

the examinations to specific freshman and sophomore courses.  This has increased the number of students who are 

attempting the examinations, doing so at earlier points in their program, most often during the freshman year or first 

semester of the sophomore year.     

A second bottleneck in the program occurs as students attempt to complete Jr. Practicum.  This practicum is 

split between a middle school content experience and reading practicum at an elementary school.  Elementary 

schools teach reading in the morning, eliminating the possibility of any afternoon sections of Jr. Practicum.  Because 

many of the content courses needed to complete the middle school endorsement are only offered in the morning, 

students are experiencing significant challenges in creating a workable schedule that meets program requirements. 

Teacher candidates have experienced the same conflict when attempting to register for some elementary education 

courses.  To alleviate the scheduling concern, the Elementary Education Program is exploring solutions that will allow 

the possibility of offering Jr. Practicum at various times of the day.  It may be necessary to split Jr. Practicum into two 

courses, one offered in the morning at the elementary level, the other offered throughout the day at the middle school 

level. It is a goal of the program to offer multiple scheduling options for Jr. Practicum by winter 2016. 

The final bottleneck within course offerings occurs at ED 449, Sr. Practicum (6 credits).  This is a time 

intensive course for faculty who spend two full days per week in schools, evaluating the performance of teacher 

candidates.  Faculty also instruct the Sr. Practicum course, teaching students how to develop, write, and implement a 

unit.  Students complete a research project of the learning context, develop curriculum maps, lesson plan outlines, 

pre- and post-assessments, six lesson plans that include reflections, and an overall reflection of their experiences in 

becoming a teacher.  Because this course is so time intensive for faculty, enrollment is limited to twenty students per 

section.  Demand, however, has outweighed course offerings, pushing enrollment to over thirty students.  It is 

challenging for a faculty member to complete the necessary observations and evaluate student work in a meaningful 

way.  Options to alleviate pressure in this important practicum course are currently being explored.  

Course loads are carefully analyzed and assignments adjust accordingly.  For example, enrollment in ED 

441 (Language Arts methods) has been monitored for several semesters.  The program offers the course in three 

sections with an average enrollment for all sections at 60 students.  Following the analysis of data, it was determined 

that students could be accommodated in two sections, rather than three.  Assignments for spring semester were 

adjusted accordingly and all students were able to enroll in a section of the course.  After reviewing spring enrollment 

numbers, a section of ED 304E with only five students registered was closed.  Course offerings are continually 

evaluated, with adjustments made to maximize student learning through faculty assignments. 

Currently, only ED 200 and ED 312 are offered as online courses.  The Elementary Education Program 

could further maximize faculty resources by identifying courses that could be offered in an online format.  This 

evaluation will be completed by fall 2015, followed by course development.  This will allow the program to offer 

meaningful learning experiences to an increasing number of online students, address scheduling issues related to 

some courses, and use faculty resources efficiently.   
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Recommendation Summary 

 Consistently analyze program data collectively as a faculty  

 Develop an Elementary Education Program five year plan with planned revision points   

 Revise and update literacy exams, using current technology to create authenticity whenever possible 

 Common Core State Standards faculty professional development 

 Analysis of content PRAXIS information in conjunction with the applicable content department, with the goal 

of using the data to enhance course design 

 Design a common evaluation tool to evaluate and document teacher candidate’s growth and development at 

benchmark points in the Elementary Education Program (ED 243, ED 347, and ED 449) 

 Revise required elementary education courses to include elementary science methods (ED 443) 

 Identify key academic vocabulary for introduction points, with the expectation that key vocabulary will be 

consistently used by students in course and professional conversations 

 Determine high leverage technology tools and strategies teacher candidates will design and implement in 

lesson plans; focus on providing learning experiences that place technology in the hands of students with 

the goal of enhancing and deepening learning  

 Devise measures for course outcomes in all elementary education courses taught in the Department of 

Teacher Education  

 Collect, track, and evaluate student placement and post-graduation information 

 Evaluate options to address bottleneck issues in ED 347 and ED 449 

 Identify online course options and develop course offerings 
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ED 449 Senior Practicum Feedback Form 

Based on Charlotte Danielson’s Framework for Teaching 

Teacher Candidate: __________________________________________________ Date: ___________________ 

Evaluator: ______________________________________ School: ________________________ Time: _______ 

 

Lesson plan and materials ready at the beginning of the lesson:  Yes  No 

What I observed: 

             

             

             

             

             

             

             

             

             

             

             

              

Connections/Conclusions/Goals: 

             

             

             

             

             

              

January 2015 

Domain 2: Classroom Environment 
2a  Creating an Environment of Respect and Rapport  
2b  Establishing a Culture for Learning 
2c  Managing Classroom Procedures 
2d  Managing Student Behavior 
2e  Organizing Physical Space 

Domain 3: Instruction 
3a  Communicating with Students 
3b  Using Questions and Discussion Techniques 
3c  Engaging Students in Learning 
3d  Using Assessment in Instruction 
3e  Demonstrating Flexibility and Responsiveness 
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Student Teaching Performance Evaluation Data 

2012 - 2013 

 

 
 
 
 

Year 

  
 

Planning 
for 

Instruction 

 
 

Subject 
Matter 

Knowledge 

 
 
 

Instruction 
Delivery 

 
Management 

of the 
Learning 

Environment 

 
 
 
 

Assessment 

 
Professional 
Commitment 

& 
Responsibility 

 
 
 
 

Average 

 
2012 

Winter 3.76 3.76 3.60 3.62 3.59 3.92 3.71 

Spring 3.81 4.00 3.75 3.81 3.78 4.0 3.86 

Fall 3.71 3.79 3.80 3.75 3.69 3.82 3.76 
Average 3.76 3.85 3.72 3.72 3.68 3.91 3.77 

         

 
2013 

Winter 3.86 3.91 3.81 3.80 3.79 3.95 3.85 

Spring 3.72 3.70 3.58 3.66 3.64 3.90 3.70 

Fall 3.84 3.81 3.84 3.77 3.70 3.90 3.81 
Average 3.81 3.81 3.74 3.74 3.71 3.92 3.79 

         

2014 Winter 3.80 3.75 3.79 3.76 3.61 3.92 3.77 

Spring 3.20 3.40 3.40 3.40 3.20 3.60 3.37 

Fall 3.83 3.90 3.83 3.76 3.73 3.93 3.83 
Average 3.61 3.68 3.67 3.64 3.51 3.82 3.65 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


